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KNOWLEDGE  OBJECTIVES 

THIS  UNIT  WILL  PROVIDE  STUDENTS  WITH  OPPORTUNITIES  TO: 

1.  obtain  a  greater  understanding  of  the  complexity  of  the  Canadian 

mosaic  —  e.g.  French-English  relations,  regionalism, 
religious  and  political  pluralism. 

i 

i 

2.  obtain  an  understanding  of  how  Canadian  men  and  women  lived  in  the  1860's. 

'  j 

i 

3.  obtain  some  understanding  of  the  political  system  whose  deadlock 

.  !  i 

contributed  to  the  birth  of  Confederation. 

4.  understand  what  is  meant  by  such  terms  as  Confederation,  nationalism, 

the  British  North  America  Act,  compromise,  reciprocity, 
neutrality,  militia,  federalism. 

5.  understand  that  political  leadership  was  a  vital  factor  in  nation¬ 

building,  and  appreciate  the  parts  played  in  the  creation  of 
Canada  by  such  key  figures  as  G.  E.  Cartier,  D.  McGee, 

A.  T.  Galt,  L.  Tilley,  C.  Tupper,  J.  A.  Macdonald,  etc. 

6.  understand  that  internal  and  external  pressures  encouraged  the  people 

of  the  British  North  American  colonies  to  consider  a  larger 
political  union,  by  examining  the  significant  roles  of 
Britain  and  the  United  States  of  America. 

7.  appreciate  the  tremendous  obstacles  presented  to  Confederation  by  , 

the  geography  of  British  North  America. 

8.  appreciate  the  fears  of  people  in  each  region  regarding  union,  and 

to  understand  the  reasons  certain  areas  rejected  the 
Confederation  in  1867. 

9.  appreciate  the  attachment  to  the  British  Empire  felt  by  many  Canadians 

of  the  Confederation  era. 

10.  understand  how  the  conferences  at  Charlottetown,  Quebec  and  London 
paved  the  way  for  Confederation. 
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SKILL  OB  IECTIVES 


THIS  UNIT  WILL  PROVIDE  STUDENTS  WITH  OPPORTUNITIES  TO: 

1.  define  problems  and  evaluate  different  viewpoints  and  different 

courses  of  action. 

2.  use  the  imagination  to  enter  another  time  or  situation  in  the  past. 

3.  develop  the  following  research  skills: 

(a)  the  ability  to  discover  relationships  between 
events  and  conditions 

(b)  library  skills:  drawing  and  selecting  information 
from  non-print  as  well  as  print  sources. 

(c)  the  ability  to  recognize  and  differentiate  between 
primary  and  secondary  sources. 

(d)  the  ability  to  utilize  original  documents,  newspapers, 
political  cartoons,  and  statistical  tables  as  data 
for  analysis. 

(e)  the  ability  to  judge  evidence  for  its  validity  and 
reliability;  to  distinguish  facts  from  opinion; 

to  detect  bias;  to  draw  conclusions  based  on 
evidence,  and  to  use  data  to  validate  generalizations. 

4.  develop  the  following  communications  skills: 

(a)  the  ability  to  determine  precisely  what  has  been 
the  core  of  the  argument  in  any  article  or  speech 
he  or  she  has  read. 


(b) 


discussion  skills. 


VALUE  /  ATTITUDE  OBJECTIVES 


THIS  UNIT  WILL  PROVIDE  STUDENTS  WITH  OPPORTUNITIES  TO: 

1.  further  develop  an  understanding  of  what  it  means  to  be  Canadian. 

2.  appreciate  that  leaders  and  supporters  of  causes  and  their  opponents 

seek  approval  for  their  positions.  ! 

! 

3.  appreciate  the  value  of  cooperation  among  people  in  achieving 

i 

common  goals. 

4.  realize  that  all  decisions  involve  risk,  and  that  historical 

investigation  can  show  what  some  of  the  alternative 
results  of  these  actions  may  be. 

5.  appreciate  that  students  of  history  should  base  their  interpretations 

largely  on  primary  sources. 

6.  develop  a  positive  attitude  to  changing  one's  mind  when  confronted 

with  a  more  reasonable  position. 

7.  appreciate  that  Canadians  had  a  will  to  build  a  nation  independent 

of  the  United  States  of  America. 


CONTENT 


CONFEDERATION 


1 .  Early  Dreams  and  Dreamers 

e.g.  Sir  Guy  Carleton,  Robert  Gourlay 

William  Lyon  Mackenzie,  Alexander  Galt 
Lord  Durham  and  his  Report. 

2 .  British  North  America  Around  1850 

(a)  Map  Study;  British  North  America  1850  or  1860 
Map  should  indicate 

(i)  Appalachian  Mountains,  Canadian  Shield, 

Rockies  Cordillera 

(ii)  Political  divisions  -  existing  British  colonies. 
United  States,  Russian  territory; 

(iii)  Population  and  railways. 

(b)  Beginning  of  the  Railway  Age 


Need  for  railways  in  the  Canadas  -  the  Grand  Trunk 
Maritime  colonies  -  sea  trade  with  Britain,  Joseph  Howe's 
dreams  of  an  Intercolonial  Railway 
The  West  -  Red  River  Settlement  and  Fort  Victoria 

(Note:  a  more  detailed  study  of  this  will  be  taken 

under  "The  Opening  of  the  West"  another  unit) 

Fear  of  absorption  by  the  United  States, 

Necessity  of  a  railway  to  connect  with  the  Canadas. 

3.  Factors  Hindering  Confederation 

(a)  Geographic  Barriers: 

Canadian  Shield,  Rocky  Mountains,  great  expanse  of  prairies  - 
very  limited  communication. 

(b)  Colonial  Pride  and  Identity: 

e.g.  Newfoundland,  Prince  Edward  Island,  New  Brunswick,  Nova  Scotia, 
Canada  East  (Quebec) 

(c)  Fear  of  Domination  by  Canada  West  (Ontario) 

Greater  industry,  wealth,  population. 

(d)  Canada  East's  (Quebec's)  fear  for  preservation  of  French 
language  and  Roman  Catholic  religion. 


4. 


Factors  Promoting  Confederation 


A  -  Internal  Factors 


■  (1)  Political  Deadlock  in  the  Canadas 

Simple  explanation  of  the  situation: 

Failure  of  the  Union  of  1841 
John  A.  Macdonald  -  Georges  Etienne  Cartier 
and  the  Tories  versus  George  Brown  - 
Antoine  Dorion  of  the  Reformers. 

(2)  Intercolonial  Trade  Barriers 

Britain's  new  policy  of  free  trade  1846 

Fear  of  U.  S.  repeal  of  the  Reciprocity  Treaty  of  1854 

The  province  of  Canada's  tariff  of  1858. 

(3)  Railways 

Need  for  the  Intercolonial  and  a  railway  to  the  Pacific: 
communications,  trade,  defence. 

(4)  Defence 

Inadequate,  uncoordinated  colonial  military  forces 
Dependence  on  Britain 

Lack  of  railways  for  movement  of  troops. 

(5)  "Nationalistic"  Feelings 


Contemporary  European  examples:  Germany,  Italy 
"Manifest  Destiny"  in  United  States 
A  desire  for  greatness 


B  -  External  Factors 


(1)  Fear  of  Absorption  by  the  United  States: 

Red  River  Settlement,  the  Prairies,  the  Pacific  Coast  < 

(2)  Fear  of  American  Invasion 

Bri tish-American  relations  strained  during  the  American 
Civil  War  1861-65,  e.g.  "Trent"  Affair,  "Alabama"  Affair 
The  Fenians:  goal  and  objectives,  raids 

(3)  Britain's  Changed  Attitude 


Small  but  vocal  "Little  Englanders"  -  colonies  of  no  value. 
British  realization  after  1861  that  union  would  lessen  the 
cost  and  increase  the  success  of  defence. 


5.  Steps  Toward  Union 


/ 


0. 
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(a)  Formation  of  the  Great  Coalition  of  1864  - 
Macdonald,  Cartier,  Brown: 

Pledged  to  a  federal  union  of  Canada  West  and  Canada  East 
Decision  to  send  representatives  to  Mari times  to  propose 
a  federal  union  of  all  British  North  America. 

(b)  Discussions  re  "Maritime  Union" 
and 

(c)  The  Charlottetown  Conference,  September  1864 

(d)  The  Quebec  Conference,  October  1864 

(i)  The  Fathers  of  Confederation  - 

every  province  (colony)  represented. 

Pupils  should  know  the  following  among  the  33  who 
attended:  Macdonald,  Brown,  Cartier,  Thomas  D'Arcy 

McGee,  Charles  Tupper,  Leonard  Tilley,  and  one  from 
their  own  area  if  applicable  and  known. 

(ii)  The  72  Resolutions: 

Principles  adopted  - 

Responsible  or  cabinet  government 

Stronger  national  than  provincial  governments 

(Influence  of  U.  S.  Civil  War) 


6.  Winning  Consent  For  Confederation  1864-67 


Need  for  approval  of  the  72  Resolutions  by  the  Provincial 
(Colonial)  Assemblies: 

(i)  Defeat  in  Newfoundland  and  Prince  Edward  Island 

(ii)  From  defeat  to  victory  in  Nova  Scotia  and  New  Brunswick: 
Opposition  of  Joseph  Howe 
Effects  of  the  Fenian  Raids  of  1866 

(iii)  Prolonged  debate  and  final  victory  in  the  province  of 
Canada:  Macdonald,  Cartier,  A.  A.  Dorion,  Christopher 

Dunkin. 

(iv)  Influence  of  the  British  Government  in  support  of  Confederation. 


7.  The  London  Conference,  December  1866 


(a)  Purpose 


(i)  to  work  with  British  officials  to  draw  up  a  bill  to  be 
passed  by  the  British  Parliament 


7 


7.  (a)  (ii)  to  make  any  clarifications  and  final  decisions 

e.g.  choice  of  name  for  the  new  nation. 

(b)  Passing  of  the  B.  N.  A.  Act,  March  29,  1867. 

Its  proclamation,  July  1,  1867. 

Chief  Terms  Only; 

(1)  A  federal  union  of  Ontario,  Quebec,  Nova  Scotia, 

New  Brunswick  with  provision  for  later  admission  of 
other  provinces . 

(2)  A  limited  monarchy  with  the  Governor-General 
representing  the  Crown. 

(3)  The  principle  of  cabinet  or  responsible  government. 

(4)  A  House  of  Commons  elected  by  citizens  with 
representation  by  population. 

(5)  A  Senate  appointed  by  the  Governor-General 
(actually  the  Prime  Minister) . 

(6)  Division  of  powers  between  the  federal  government 
and  the  provincial  governments  with  greater  power 
given  to  the  federal  government. 

Note:  The  Constitution  of  Canada  will  be  studied  more 

fully  in  secondary  school. 


TEACHING  STRATEGIES: 


1.  Early  Dreams  and  Dreamers 

The  Fathers  of  Confederation  were  not  the  first  to  recommend 
a  union  of  the  British  North  American  Colonies.  Prior  to  1967, 

Sir  Guy  Carleton,  William  Lyon  Mackenzie,  and  most  notably,  Lord 
Durham  recommended  some  form  of  union.  Teachers  might  want  to 
summarize  the  arguments  of  one  or  all  of  these  proponents  of  union 
for  the  British  North  American  Colonies.  In  the  case  of  Durham, 
teachers  may  pose  the  questions:  | 

What  reasons  did  Durham  advance  for  creating  a  legislative 
Union  of  the  British  North  American  Colonies  in  1839? 

i 

What  parts  of  British  North  America  would  oppose  such  a  union 
in  1839?  Why? 

How  would  you  distinguish  between  a  'legislative  union'  and 
a  'federal  union'? 

What  British  North  American  provinces  would  serve  to  benefit 
by  a  union?  Why? 


STRATEGIES 


2.  British  North  America  Around  1850 
(a)  Map  Study  Exercise: 

The  purpose  of  this  exercise  is  to  impress  upon  each  pupil 
that  the  political  map  of  British  North  America  in  1850 
or  1860  was  quite  different  to  the  political  map  of  Canada 
to-day.  Teachers  should  strive  to  have  pupils  realize  that 
it  was  in  this  political-population  -  railways  context  that 
the  events  leading  up  to  Confederation  took  place. 


Therefore,  the  teacher  should  instruct  each  pupil  to  use  the 

accompanying  outline  map  of  Canada  to  do  the  following: 

(1)  Entitle  the  map  BRITISH  NORTH  AMERICA  1850  or  1860. 

(Whichever  historical  map  you  have  available)  , 

(2)  Indicate  the  following  physical  divisions:  Appalachian 
Mountains,  Canadian  Shield,  Rockies  Cordillera. 

(3)  Show  the  following  political  divisions:  existing 
British  colonies.  United  States,  Russian  territory. 

(4)  Using  a  legend  or  reference  indicate  the  population 
density  of  British  North  America  in  1850  or, 1860 
and  the  main  railways  completed  by  that  year. 

References : 


Nelson's  Canadian  School  Atlas  pp  36-37,  38-39. 

Kerr,D.G.G.  -  A  Historical  Atlas  of  Canada  pp.  48-49. 

Philip's  Historical  Atlas  of  Canada  p.s.  (Br.N.A.  1849) . 

Willows  D.  et  al  -  Canada:  Colony  to  Centennial  pp.  149,  176. 

Brown,  G.  -  Building  the  Canadian  Nation  pp.  302-303. 

(b)  Beginning  of  the  Railway  Age 

Divide  the  class  into  three  groups  in  order  to  prepare 

jointly  an  article  which  might  have  appeared  in  the 

"Toronto  Globe"  of  October  20,  1855  entitled 

"British  North  America  Needs  More  Railways".  One  group 

residing  in  Halifax  will  stress  the  need  for  an 

Intercolonial  Railway.  A  second  group  in  Toronto  will 

advocate  the  extension  of  the  Grand  Trunk  Railway.  The 

third  group  residing  in  Fort  Victoria  will  urge  the  building 

of  a  railway  to  connect  Fort  Victoria  with  Canada  West  (Ontario) 

Each  group  may  be  subdivided  into  pairs  or  triads  to  do  the 
research  and  writing.  When  these  have  finished,  the  best 
writer  in  the  group  would  be  given  the  task  of  writing  a 
final,  composite  report  for  the  group. 

When  all  groups  have  completed  their  reports  have  them 
duplicated  and  distributed  to  every  pupil. 


References : 


/  / 

Tait,  G.  -  One  Dominion  (the  best)  pp.  213-220,  306-308 
Willows,  D.  et  al  -  Canada:  Colony  to  Centennial  pp.  148-152. 

If  no  references  are  available  pupils  may  still  write  the  reports 
by  studying  their  map  above  and  using  their  thoughts  and 
imaginations . 

Factors  Hindering  Confederation 


Divide  the  class  into  five  groups  in  accordance  with  (a) ,  (b) , 

(c) ,  (d)  of  3  Factors  Hindering  Confederation  in  Content  and  one 

additional  group.  The  numbers  suggested  are  in  threes  or  its 
multiples.  The  teacher  must  adjust  these  numbers  in  accordance 
with  the  number  of  students  in  his/her  classroom. 


Let  us  imagine  that  a  group  of  two  legislators  from  each  of  the 
provinces  of  British  North  America  is  meeting  in  Montreal  in 
April  1864.  Write  and  present  a  short  play  entitled 
"Contemplating  A  United  British  North  America  in  1864"  based  upon 
the  research  done  by  the  five  groups  below: 


Group 

(a)  Geographic  Barriers 

(b)  Colonial  Pride  and  Identity 

(c)  Fear  of  Domination  by  Canada  West 

(d)  Canada  East's  fear  for  French 

Language  and  R.C.  religion 

(e)  Any  Other  Obstacles 


Suggest  Number  of  Pupils 

3 

12  (4  triads) 

3 

6  (2  triads) 

3 


Each  group,  using  the  references  listed  below,  any  others  you  can 
find  and  their  imaginations  will  write  arguments  against  the  union 
of  a  British  North  America  which  would  eventually  extend  from 
Atlantic  to  Pacific.  Write  these  in  the  form  of  conversations. 

When  each  group  has  completed  its  task,  the  teacher  will  appoint 
a  play-writing  team  of  three  pupils,  who  will  use  the  input  from  the 
groups  to  write  the  play.  One  of  the  group  should  become  the  director, 
who  along  with  the  teacher  will  choose  the  ten  members  of  the  cast. 

i 

Duplicate  copies  of  the  play  and  give  one  copy  to  each  pupil. 


References : 

Tait,  G.  -  One  Dominion  pp.  328-330. 

Willows,  D  -  Canada:  Colony  to  Centennial  p.  155 

Herstein,  H.  H.  et  al  -  Challenge  and  Survival:  ~ The  History  of  Canada, 

pp.  153-163 

Deyell,  Edith  -  Canada:  The  New  Nation,  pp.  242-252,  286-298 
Field,  J.,  Dennis,  L.  -  From  Sea  to  Sea,  pp .  214-222 

Rogers,  S.  J.  et  al  -  Nation  of  the  North,  pp.  112-121,  130-131,  140-150 
Brown,  G.  -  Building  the  Canadian  Nation,  pp.  301-305 


4.  FACTORS  PROMOTING  CONFEDERATION 


/  T 


A  -  Internal  Factors 

(l)  Political  Deadlock  in  the  Canadas 

Review  concept  of  responsible  government  (from  unit  on  1837  and 
aftermath. 

It  must  be  stressed  that  the  government  is 

the  cabinet,  that  the  cabinet  consists  of 

i 

elected  members  of  the  legislature,  and  that 
the  cabinet  —  the  government  —  depends  upoc 
the  support  of  the  legislature. 

Students  must  clearly  understand  that  the 
government  can  function  only  with  the  support 
of  the  legislature;  it  is  responsible  to  the 
legislature. 


Introduce  the  concept  of  minority 
government. 

If  students  have  olearly  grasped  the 
basic  principles  of  responsible 
government,  they  can  be  taught  the  idea 
of  a  minority  government.  Diagrams  can 
be  helpful. 

Of  course,  if  a  minority  government 
exists  currently,  either  federally  or 
provincially ,  specific  numbers  and 
party  labels  can  be  used.  Such 
contemporary  examples  always  help 

students  learn,  by  bringing  theoretical 
situations  into  more  realistic,  relevant  focus. 


c 
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LEGISLATURE 


Deadlock 


/3 

What  does  the  term  mean? 

Given  the  definition  of  responsible  government,  when  might  a  deadlock 
occur  in  a  legislature? 

Review  Act  of  Union. 

How  was  the  legislature  of  the  Province  of  Canada  made  up? 

(42  members  from  each  of  Canada  East  and  Canada  West.) 


Note  Population  Growth: 

CANADA  WEST 

CANADA  EAST 

1841 

455,000 

697,000 

1851 

952,000 

890,000 

1861 

1,396,000 

1,111,000 

Was  it  fair  that  each  province  should  have  the  same  number  of  representative 
in  the  legislature? 

Why  was  Canada  West  willing  to  accept  the  arrangement  in  1841? 

Why  were  they  unhappy  about  the  Act  of  Union  by  1861? 

"Rep  by  Pop"  :  What  did  it  mean?  Why  was  Canada  East  against  it? 

After  examining  responsible  government  and  minority  government,  and 
reviewing  the  legislative  system  established  by  the  Act  of  Union,  and 
the  discontent  which  existed  with  that  system  by  the  late  1850's,  students 
should  understand  something  of  the  deadlock  that  existed,  and  the  need 
for  a  new  form  of  government. 

To  a  class  prepared  for  more  detailed  examination  of  the  political 
complexities  of  the  1850's,  it  could  be  explained  that  the  deadlock  was 
not  simply  one  of  Canada  West  vs.  Canada  East.  The  representatives  from 
each  province  were  divided.  Students  might  prepare  reports  on: 

Le  Parti  Bleu:  Georges  E.  Cartier 
The  Tories:  John  A.  Macdonald 

One  might  note  that  the  alliance  led  by  those  two  men  was 
in  power  most  of  the  time  between  1854  and  1864« 


/«/ 

Still,  the  government  was  more  and  more  paralysed  by  ite 
precarious  majori’y,  threatened  by: 

Le  Farti  Rouge:  A. A.  Dorion 
The  Clear  Grits:  George  Brown 

One  of  Uie  issues  of  controversy  of  the  day  was  the  choice  of  a  capital 
city  for  the  Province  of  Canada j  indeed,  the  question  of  its  location 
toppled  the  government  in  I858.  How  did  this  happen?  What  cities  were 
considered  likely  choices?  How  was  the  choice  finally  made?  Reaction  in 
the  Assembly? 

I 

j 

An  excellent  series  of  National  Film  Board  pictures  can  bring  to 
dramatic  life  many  of  the  personalities  of  the  day,  clarify  for  the 
students  some  of  the  issues,  and  provide  a  basis  for  one  or  two 
classes  of  preparatory  explanation  and  post-viewing  discussion. 

One  of  the  best,  and  an  excellent  film  with  which  to  begin,  is  Aloxander 
Galt:  The  Stubborn  Idealist  (N.F.B. ,  b/w,  28  mins,).  It  dramatizes 
the  I858  crisis,  when  the  government  fell  over  the  choice  of  Ottawa  as 
capital.  Galt  is  offered  the  chance  to  form  a  government,  but  knows  he 
is  unlikely  to  command  a  majority.  Macdonald  and  Cartier  will  form  a 
government  again,  and  Macdonald  woos  Galt  from  Parti  Rouge  sympathies 
to  a  seat  in  his  cabinet.  Galt  agrees  on  the  condition  that  Macdonald 
will  support  the  idea  of  an  intercolonial  railway  from  the  Maritimes, 
and  a  federation  of  all  the  provinces.  Cartier  and  Galt  take  the  idea  to 
London.  A  good  film,  and  a  strong  case  for  A.T.  Galt  as  the  'first* 

Father  of  Conf ederation. 

♦ 

Other  films  in  the  series: 

Charles  Tupper  (N.F.B. ,  b/w,  29  mins.) 

The  struggle  for  Confederation  in  Nova  Scotia:  Joseph  Howe  opposes  it. 

John  A.  Macdonald:  The  Impossible  Idea  (N.F.B.,  b/w,  27imins.) 

Macdonald  embraces  the  idea  of  a  federation;  his  opponents  taunt  him: 

"The  fox  is  out. of  tricks!" 

Georges  LI.  Cartier:  The  Lion  of  guebec  (N.F.B.,  b/w,  28  mins.) 

Before  Confederation,  what  were  the  alternatives  for  French  Canada? 

Joint  premier.  Cartier  convinces  the  party  and  sectional  leaders  that 
federal  union  would  protect,  rather  than  weaken,  Quebec's  cherished  rights. 


( 2 )  Intercolonial  Trade  Barrier s 


A  general  discussion  about  international  trade  could  begin  lessons  here. 
What  sorts  of  things  do  Canadians  buy  from  other  countries?  What  sorts  of 
things  do  others  buy  from  Canada? 


Next,  students  could  find  what  Canada  exported  in  the  mid  19th  century.  From 
whore?  To  whom? 

Map  work  could  be  assigned,  eg.  From  where  did  Canadian  wheat  come?  Who  bought 
it?  Identify  trade  routes  on  a  map. 


Introduce  the  ideas  of  tariff  protection,  or  preference.  Explain  how  this 
favoured,  for  instance,  Canadian  flour  over  American,  in  British  markets. 
How  could  American  millers  near  the  border  sell  to  Britain?  Introduce  'the  . 
idea  of  the  American  "branch  plant"  in  Canada. 


Emphasize  the  growing  importance  of  Montreal;  because  of  tho  British  preference 
it  had  certain  advantages  over  the  ice-free  port  of  Hew  York. 


A  class  might  explore  aspects  of  the  timber  trade,  as  well. 

Students  should  appreciate  the  effects  of  Britain's  I846  free-trade  policy: 
Who  would  be  most  hurt? 

Effect  on  Montreal?  (Lord  Elgin  reported  that  75$  of  Montreal's 

commercial  men  had  gone  bankrupt;  property  value 
soon  fell  by  5°$*) 

How  might  this  change  the  attitudes  some  Canadians  felt  tovard  the 
United  States?  A  group  of  students  might  report  on  tho  1849  Annexation 
Manifesto. 

4 

Reciprocity 

Definition? 

Do  we  have  it  today  —  between  nations?  Between  provincus? 

Emphasis  should  be  given  the  fact  that  the  separate 
colonies  of  British  North  America  had  taxes  on  goods 
going  from  one  'province'  to  another.  There  were 
different  postage  stamps;  money  was  different,  etc. 

Arguments  for  reciprocity?  Against  it? 

1854:  search  for  U.S.  markets  to  replace  those  lost  in  Britain: 

Terms  of  the  1854  treaty? 

Advantages  to  Canada?  Advantages  to  the  U.S. A.? 


Who  seemed,  to  gain  most? 

What  might  happen  to  Canada  i.'*  it  was  not  renewed? 

i 

The  Province  of  Canada's  tariff  of  1858 

Having  attained  Responsible  Government,  Canadians  enacted  a  protective  tariff 
which  outraged  Britain. 

Why  should  Britain  have  been  angry? 

Consider  British  attitudes  toward  Canada  —  as  a  colony,  and  growing 
feeling  of  self-government  within  Canada.  It  is  difficult,  perhaps,  to 
avoid  the  term  'independence1,  but,  given  the  strong  attachment  generally 

1 

felt  towards  Britain,  'independence  is  a  misl< ading  word  in  this  oontext. 

i 

! 

I 

,  i 

_  I 
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(3)  Railways 

The  importance  of  railways  in  Canada  East  and  Canada  West  might  best  be 
introduced  by  a  general  discussion  on  transportation,  perhaps  emphasizing 
the  expenditures  today  on  highways,  and  the  importance  of  trucking. 

Have  drawings  or  photographs  of  the  "roads"  of  the  1850’s.  Have  students 
research  this  topic.  Corduroy  roads?  Difficulties  of  travel? 

Alternate  means  of  transport:  canals,  railways. 

Hap  work  on  both  could  be  assigned. 

Rideau-  Canal?  Erie  Canal?  (Students  would  enjoy  an  acceptable  version  of 

the  song  "The  E-RI-E  Canal".) 

Railways:  illustrate  on  a  map)  the  principal  railroads  of  the  late  1850's. 
Isolation  from  Canada  of  the  Maritimos  ,  British  Columbia? 

♦ 

(4)  Defence 

"As  fragments,  we  shall  be  lost;  but  let  us  be  united 
and  we  shall  be  as  a  rock." 

—  D'Arcy  McGee 

"If  v;e  deisre  to  obtain  England's  support  for  our  defence, 
we  must  help  ourselves.  When  we  are  united  the  enemy  will 
know  that  if  he  attacks  any  province  he  will  have  to  deal 
v/ith  the  combined  forces  of  the  Empire." 


G.  E.  Cartier 


Lead-in  from  previous  topic:  railv/c  ys  had  othur  uses  besides  tradel  Note 
isolation  of  Maritimos  from  Canada  in  strategic  terms.  How  could  soldiers 
get  from  Halifax  to  Montreal?  How  long  would  this  take? 

What  were  Canada's  defences? 

A  student  mi^ht  identify  on  an  outline  map  the  major  military  installations 
in  British  North  America.  Such  a  map  might  be  used  with  an  overhead  projector 
to  illustrate  the  sites  to  the  class. 

i 

Who  were  the  soldiers? 

Canada  had  a  militia;  explain  the  difference  between  militia  and  regulars. 

11  r  '  '  ' 

Why  were  British  suldiers  garrisoned  here?  Stress  that  Canada  was  part  of 

the  British  Empire.  What  did  that  mean  to  Canadians  —  especially  in  Canada  West 


(^"Nationalistic"  Feelings 

Lead-in  from  previous  topic:  review  patriotism  of  the  kind  associated  with 
membership  in  Britain's  Empire. 

Introduce  idea  of  nationalism. 

What  constitutes  a  nation?  Students'  suggestions  might  be  listed  on  the  board: 
common  language?  common  religion?  etc.  Stress  territory  shared  in  common: 
pride  in  land?  desire  to  extend  'our'  land? 

Students  could  be  given  the  German  and  Italian  examples  of  nationalism  as 
a  force  for  uniting  people  into  one  nation  —  examples  contemporary  with  the 
Conf ederation  movement.  More  advanced  students  might  investigate  Bismarck 
and  Garibaldi. 

♦ 

Manifest  Destiny  could  be  introduced  as  an  example.  A  lively  discussion 
might  come  from  having  students  read  this  famous  view  of  Missouri  Representative 
Champ  Clark,  speaking  in  Congress  —  in  1911: 

...  I  hope  to  see  the  day  when  the  American  flag  will 
float  over  every  square  foot  of  the  British  North 
American  possessions  clear  to  the  North  j ole.  They 
are  people  of  our  blood.  They  speak  our  language. 

Their  institutions  are  much  like  our3.  They  are 
trained  in  the  difficult  art  of  self-government. 

...  I  do  not  have  any  doubt  whaler  that  the  day 
is  not  fur  distant  when  Great  Britain  will  joyfully 
see  all  her  North  American  possessions  become  a  part 
of  this  Republic. 


B  -  External  Factors 


A 


CD  Fear  of  Absorption  by  the  United  States 

Lead-in:  Review  (a)  conditions  of  Canadian  defence  —  including  lack  of  railroads, 
aru*  (b)  U.S.  philosophy  of  Manifest  Destiny,  (Re-read  C.  Clark?) 


Utilize  wall  map  of  British  North  America,  c.  i860. 

What  were  the  British  North  American  colonies?  Perhaps  students  might  make  a  list-t 

British  Columbia 

The  Red  River  Settlement 

Canada  (Canada  East  and  Canada  West) 

i 

i 

Newf oundland 

i 

Nova  Scotia 

i 

Prince  Edward  Island  1 

New  Brunswick 


What  were  the  relationships  of  the  more  scattered  colonies  to  the  U.S. A.? 
Students  should  see  the  North-South  pull  exerting  itself  on  British  Columbia,  on 
the  Maritimes  which  had  much  in  common  with  New  England,  and  on  tie  Red  River 
settlement,  whose  link  with  the  outside  world  was  the  railhead  at  St,  Faul, 
Minnesota. 


(2)  Fear  of  American  Invasion 

Population  of  British  North  America? 

Population  of  the  United  States  of  America? 

Lead-in:  Review  Canadian  defence  -  militia,  etc.,  and  lack  of  rail  connections 
between  British  colonies. 

U.  S,  Military  Activity 
Review  idea  of  Manifest  Destiny. 

The  story  of  the  annexation  of  Texas  could  be  told.  A  concise  version  for  students 
can  be  found  in  E.  Deyell,  Canada:  The  New  Nation,  pp,  205-212.  This  excellent 
summary  includes  the  California  issue,  as  well  as  "Who  Shall  Own  Oregon?'* 

"Peace  is  what  you  expect  after  a  war.  V.hat  about 
the  'more  territory'?" 

Deyell,  p.  207. 


/fy 

These  examples  of  U.E.  strength  alarmed  Canadians.  Then  came  the  Civil  War. 
’Civil*  War?  Definition? 

Who  were  the  opponents? 

What  was  Canada’s  position? 

It  should  he  pointed  out  that  Canada  had  no  foroign  policy  (explain)  since  we 
were  simply  a  British  colony.  Therefore,  it  is  to  England's  attitude  that  we 
should  look. 

What  reasons  did  England  have  for  its  pro-Southern  sympathies? 

Students  might  be  assigned  to  research  and  explain  the  "Trent"  affair,  ;  and  the 

i 

"Alabama"  incident. 

The  idea  of  neutrality  could  be  introduced  for  discussion. 

W:.at  is  it?  Is  it  possible?  Did  the  seizure  of  two  Confederate  agents  jfrom 
the  Trent  violate  British  neutrality?  ; 

(Dote:  Britain  rushed  troops  to  Canada  as  a  result  of  this.) 

Was  Britain  justified  in  allowing  the  South  to  build  a  warship  in  England? 


Students  living  in  major  Ontario-U.S.  border  areas  might  investigate  the 
effects  of  the  Civil  War  on  their  areas,  (eg.  Essex  County  and  Niagara 
Peninsula  as  terminus  of  the  Underground  Railway;  the  home  and  the  grave  of 
Josiah  Benson,  model  for  Harriet  B.  Stowe’s  Uncle  Tom,  near  Dresden,  Ontario.) 

The  Canadian  Jackdaw,  Canada  and  the  Civil  War  contains  useful  material  on 
this  period.  Reproduction  from  contemporary  Halifax  and  Montreal  newspapers 
could  be  examined  for  a  news  report  —  with  'commercials'  from  the  fascinating 
advertising  of  the  day.  Five  large  cartoon  reproductions  from  contemporary 
issues  of  Punch  could  be  projected  for  class  analysis  and  discussion;  a  large 
time-chart  could  be  posted,  relating  the  events  of  the  Civil  War  to  events 
in  the  rest  of  the  world  —  including  Canada.  A  copy  of  a  bill  introduced  in 
the  U.S.  House  of  Representatives  on  2  July,  1866,  provides  another  good 
example  of  Manifest  Destiny:  it  provides  for  the  annexation  of  British  North 
America.  The  terms  are  delightful  —  a  century  later.  What  would  the  reactions 
of  Canadians  have  been  in  1866? 


The  most  flamboyant,  adventurous  tale  of  border  problems  during  the  American 
Civil  War  is  that  of •the  Bt.  Albans  raid.  Students  might  research  this  and 


i 


\ 

f 
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report  it  to  the  class;  teachers  might  read,  of  the  affair  and  tell  the 
story  in  greater  detail.  See  a  cont.  liiporary  illustration  in  Rogers  and 

l 

Harris,  Nation  of  the  North,  and  further  details  in  the  Jackdaw  Canada  and 
the  Civil  War.  For  teacher  reference,  the  best  account,  and  a  highly  readable 
one,  is  in  R.  Winks,  Canada  and  the  United  States:  the  Civil  War  Years, 

(Baltimore:  Johns  Hopkins  University,  I960).  A  revised,  updated  paperback 
edition  is  available. 

The  Fenians 

Who  were  they? 

Goals? 

Methods? 

In  which  of  the  British  North  American  colonies  did  they  make  the  greatest  impact 
on  popular  opinion?  Hov/  was  this  opinion  reflected  in  attitudes  toward  Confederati 


(3)  Britain's  Changed  Attitude 

Just  why  the  British  Government  had  ohanged  its  policy  in  the 
autumn  of  1864  is  not  perfectly  clear,  but  there  seems  little 
doubt  that  the  chief  reason  was  danger  from  the  United 
States  and  the  belief  that  the  British  American  provinces 
could  not  be  defended  unless  they  were  united. 

— G.  W.  Brown,  Building  the  Canadian  Nation 

Is  this  another  instance  of  the  U.S.  Civil  War  helping  to  bring  about  Confederatio 
Some  British  leaders  questioned  the  value  of  the  colonies,  and  saw  Conf ederation 
as  a  step  toward  freeing  the  mother  country  from  her  burdens. 

♦ 

What  burdens  would  colonies  place  on  the  mother  country? 

Might  the  burdens  involved  with  Canada  be  more  or  less  than  the  burdens  of  other 
colonies?  Why? 
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5.  STEPS  TOWARD  UNION 


■1/ 


Once  students  have  understood  the  problem  of  'political  deadlock' 
in  the  Canadas,  they  might  well  question  the  motives  of  Macdonald, 
Brown,  and  Cartier  to  enter  into  the  'Great  Coalition."  One  Canadian 
historian  argues  'that  the  principal  motives  that  led  to  the  creation 
of  the  Great  Coaltion  were  not  personal  aggrandizement  or  the  seeking 
of  short-term  tactical  suofcss  in  the  political  battle.  The  Great 
Coalition  was  created  to  achieve  large  long-term  goals...' 


The  teacher  might  divide  the  class  into  five  groups.  Three 
groups  could  examine  the  political  risks  taken  by  Brown, Macdonald,  ; 
and  Cartier  in  entering  the  Great  Coalition.  The  two  remaining 
groups  could  study  the  nature  of  the  long  term  goals  which  these 
politicians  were  attempting  to  achieve  through  compromise:  Representation 
by  Population  and  provincial  self-government,  the  inter-Colonial  and 
Pacific  Railway,  and  the  union  with  the  Mari  times  and  the  annexation 
of  the  Northwest. 


The  series  of  Conferences  which  ultimately  led  to  Confederation 
in  1867  are  difficult  to  teach  in  the  sense  that  many  of  the  arguments 
presented  are  in  the  realm  of  political  theory.  As  students  study 
the  Charlottetown  Conference  they  might  keep  the  following  questions 
in  mind: 

What  was  the  original  purpose  of  the  Charlottetown  Conference? 

What  role  did  Cartier,  Macdonald,  A.T.  Galt,  and  George  Brown 

play  at  the  Charlottetown  conference? 

How  did  Mari  timers  react  to  the  outcome  of  the  conference?  Why? 

Was  the  Charlottetown  Conference  a  success?  For  whom? 

What  arguments  may  be  made  for  or  against  a  closed  conference 

as  was  the  case  in  Charlottetown  in  1864? 


6.  QUEBEC  CONFERENCE 


Teachers  may  wish  to  organize  a  debate  on  the  resolution: 

RESOLVED  THAT:  The  British  North  American  Colonies  (in  1865)  join 
to  form  a  federal  union." 


Supporters 


Opponents 


George  Cartier 
G«orge  Brown 

A.  Macdonald 
Sir  E.P.  Tache" 


J.B.E.  Dorion 
Joseph  Perrault 
Joseph  Howe 
Christopher  Dunkin. 


Extracts  of  the  speeches  n? de  by  the  above  individuals  could  be 
found  in  J.M.  Bliss, ed.  Canadian  History  In  Documents , 1763-1966. 
Toronto:  Ryerson  Press, 1966.  pp. 111-131. 


Or  the  teacher  may  decide  to  divide  the  class  into  several 
groups  with  each  assigned  to  present  the  arguments  of  one  of  the 
individuals  mentioned  above. 
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7 .  The  London  Conference ,  Decenil  c  r  1866 

The  London  Conference  was  attended  by  16  delegates  from  the 
colonies  of  Canada,  Nova  Scotia  and  New  Brunswick. 

Divide  the  class  into  two  equal  groups,  A  and  B.  Group  A 
will  deal  with  the  London  Conference  and  Group  B  will  be 
concerned  with  the  passing  of  the  B.N.A.  Act,  its 
proclamation  and  chief  terms. 

Group  A: 

I 

After  reading  and  if  possible,  viewing,  references  to  the 
London  Conference,  each  pupil  will  imagine  that  he/she  is 
one  of  the  sixteen  delegates  and  is  writing  a  report  at  the 
end  of  the  conference.  Be  sure  to  tell  about  the  difficulties 
experienced,  how  a  name  for  the  new  nation  was  agreed  upon  and  I 

any  exciting  or  unusual  events  which  occurred.  (The  hotel  in 
which  the  delegates  were  guests  had  a  fire.  John  A.  MacDonald 
courted  a  Miss  Susan  Agnes  Bernard  and  they  were  married  in 
London  on  February  16,  1867.  See  D.  Swainson  -  John  A.  MacDonald: 
The  Man  and  the  Politician  pp.  75-77) 

Three  or  four  pupils  will  read  his/her  letters  to  the  class  and 
each  pupil  will  give  a  copy  of  his/her  letter  to  a  pupil  in 
Group  B. 


Group  B 


The  teacher  will  instruct  each  member  of  both  groups  to  write  on 
a  sheet  of  paper,  without  looking  at  any  reference  materials  of 
any  kind,  what  he/she  thinks  should  be  included  in  the  B.N.A.  Act. 
When  all  have  finished  this  exercise  the  teacher  will  tell  each 
pupil  of  Group  B  to  do  the  following: 

(1)  Find  the  chief  terms  of  the  B.N.A.  Act  as  given  in  the 
references 

(2)  Compare  your  own  work  with  these  references 

(3)  Obtain  the  paper  from  one  pupil  of  Group  A  and  compare  it 
with  the  references.  Make  comments  on  the  pupil's  paper. 

The  teacher  will  now  show  on  a  large  sheet  of  paper  or  on  the 
blackboard  the  six  chief  terms  given  in  Contents  7. 

Groups A  &  B 

Give  a  reference  book  to  each  pupil,  as  many  different  ones  as 
are  available.  The  first  one  to  find  an  account  of  the 
celebrations  of  Canada's  first  birthday,  July  1,  1867,  will  read 
it  to  the  class.  Let  pupils  read  aloud  as  many  different  accounts 
as  they  can  find. 

References : 

Tait,  G.  -  One  Dominion  pp.  332-337. 

Deyell,  Edith  -  Canada:^  The  New  Nation,  pp .  318-320 
Field,  J. ,  Dennis,  L.  -  From  Sea  to  Sea,  p.  240 
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EVALUATION 
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Part  A  -  Evaluation  of  Pupils 


Sample  questions  on  the  B.N.A.  Act: 

(i)  For  Slow  Learners; 

1.  The  Dominion  of  Canada  came  into  being  on  July  1,  1867. 
Underline  the  four  provinces  of  Canada  on  that  date  from 
the  list  below: 

Newfoundland,  Nova  Scotia,  Prince  Edward  Island, 

New  Brunswick,  Quebec,  Ontario,  Manitoba. 

(ii)  For  Average  Learners:  , 

1.  Name  the  provinces  which  made  up  the  Dominion  of  Canada 
on  July  1,  1867. 

(iii)  For  Above  Average  Learners : 

1.  On  the  accompanying  outline  map  of  Canada  indicate  the 
following : 


(a)  the  provinces  which  constituted  the  Dominion  of  Canada 
on  July  1,  1867. 

(b)  their  provincial  capitals  and  the  capital  of  the  new 
nation . 


Sample  questions  on  Factors  Hindering  and  Promoting  Confederation: 


(i)  For  Slow  Learners  &  Average  Learners: 

1.  Some  things,  physical  features,  feelings,  events  and  people 
hindered  or  promoted  the  union  of  the  provinces  of  British 
North  America  and  its  extension  to  the  Pacific  Ocean.  Select 
from  the  list  below  and  place  them  in  the  proper  column: 

List  Hindering  Promoting 

Charles  Tupper 
Fear  of  American  Invasion 
Ontario's  greater  wealth  and 
population 

Sea  trade  with  Britain 
Example  of  Germany 
Antoine  Dorion 
George  Brown 
Canadian  Shield 
Colonial  loyalty  to  Britain 
Need  for  a  railway  to  the 
Pacific 

(ii)  For  Above  Average  Learners: 

1.  What  do  you  think  was  the  greatest  obstacle  (a)  to  the 
achievement  of  Canadian  Confederation  and  (b)  to  its 
extension  to  the  Pacific  Ocean. 

Give  reasons  for  your  answer. 


2. 


"John  A.  MacDonald  wa:  the  chief  architect  of  Confederation". 

Do  you  agree  or  disagi <  >'  with  this  statement?  Support  your 
position  as  fully  as  you  can. 

3.  In  your  view,  are  the  forces  for  Canadian  unity  today  as 
strong  as  or  weaker  than  the  forces  for  Canadian  unity  in 
the  1850's  and  1860's?  Justify  the  position  you  take. 
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EVALUATION:  Key-List  Exercises 


! 


KEY :  1.  A  wished  to  preserve  B 

2.  A  wished  to  bring  about  B 

3.  A  wished  to  get  rid  of  B. 

Col  umn  B 

i 

i 

! 

Union  of  the  British  North  American  ( 
Colonies. 

French-Canadian  Culture  in  Quebec.  ( 

Tariff  barriers  between  the 
British  North  American  colonies  ( 


Column  A 

The  Great  Coal i tion, 1864 

George  Cartier 
Confederation 


KEY:  1.  The  statement  is  true,  and  the  reason  given  for  it  is  also  true. 

2.  The  statement  is  true, but  the  reason  for  it  is  false. 

3.  The  statement,  itself,  is  false. 


The  Charlottetown  Conference  was  originally  called  to  consider  maritime 
union  -  because  mari timers  saw  the  economic  value  of  such  a  union. 

In  1865  Joseph  Howe  was  opposed  to  Confederation  -  because  Nova  Scotia's 
ties  were  stronger  to  Britain  than  to  Canada. 

George  Cartier  supported  a  legislative  union  for  Canada  -  because  the 
French  culture  in  Quebec  would  be  more  secure. 


PART  B  -  EVALUATION  OF  THE  UNIT 
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After  the  unit  has  been  completed,  ask  the  pupils  to  complete 
this  questionnaire  ononymously.  The  teacher  collects  the 
questionnaires  and  discusses  the  responses  with  the  class. 

Student  Questionnaire  on  Opening  of  the  West 

1.  Did  you  enjoy  studying  this  unit? 

Give  reasons  for  your  answer. 

2.  Which  part  did  you  like  the  best? 

Why? 

! 

3.  Which  part  did  you  like  the  least? 

Why? 

i 

4.  What  are  some  things  you  learned  that  you  had  not  known  previously? 

5.  Do  you  feel  that  you  can  work  together  with  other  pupils  better 
than  you  could  before  this  study  began? 

Why  do  you  have  this  feeling? 

6.  Has  your  attitude  toward  any  persons  or  people  changed  as  a  result 
of  this  study? 

Explain . 


Teacher's  Assessment 

If  you  were  teaching  this  unit  again,  what  changes  would  you  make  in: 

(a)  Objectives 

(b)  Content 

(c)  Strategies 

(d)  Resources 

(e)  Evaluation  of  Pupils. 


/ 


